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CHAPTER I 
INTRODUCTION 
When we think of citizens, we normally think in terms of a 
person who is a member of a group, state, or nation, or of a 
person who owes allegiance to a group, state, or nation and who 
in return is entitled to the protection of them. Most people 
are citizens by birth and perhaps do not understand to the fullest 
the significance of belonging to this particular group called 
citizens. The naturalized citizen has to know something about 
the group which he is planning to join. First of all he is given 
two years to think over his decision in order to be sure that he 
wishes to go ahead with it. His character must be sworn to by 
others and he must be able to read and write the English language. 
Prior to being naturalized he must take an oath of allegiance in 
which among other things he declares that he will support and 
defend the Constitution and Laws of the United States of America 
against all foreign and domestic enemies; that he will bear true 
faith and allegiance to the same. He calls on the forces of God 
to testify to his sincerity. 
These obligations that a naturalized citizen undertakes are 
taken rather lightly by many of our people who are born into 
citizenship in the United States of America. The primary re-
sponsibility of the school is to pass on the mores of society 
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for the future generations. The guidance program is the unify-
ing agent which tries to make the teaching of citizenship com-
plete. Some students have trouble in one or more of the areas 
of citizenship and require the special help that a guidance 
program can give them. 
The Problem 
Probably no student or person is all bad as a citizen nor 
is he the perfect citizen. It is with this thought that this 
questionnaire* was devised, for it would determine in what areas 
of citizenship a person was weak. Using this questionnaire as 
an aid, a counselor can administer it to the client and by check-
ing the results save himself valuable time in the counseling 
interview. As the questionnaire is self-administering, the 
student can answer it for himself and see the areas of citizen-
ship in which he needs to improve to attempt to make a more 
ideal society. 
Scope £.f.. ~ problem 
This study investigated the aspects of citizenship as 
practiced in the East Richland High School at Olney, Illinois. 
A cross sectional survey group of three hundred ninety-eight 
ninth, tenth, eleventh, and twelfth graders were chosen through 
their various social science classes, and the questionnaire was 
given to the students by the instructors of the individual 
classes. 
~~ See Appendix B. 
CHAPTER II 
CHARACTERISTICS OF GOOD CITIZENSHIP 
Effective citizenship, whether it be in the school or else-
where in the community, begins with the wholesome and well rounded 
development of individuals. Education for citizenship must come 
from many different facets, all of which would aim at: 
l. Participation 
2. Information 
3. Religion 
4. Respect 
5. Friendliness 
6. Neighborliness 
7. Service 
8. Conservation 
9. Productive work 
10. Preservation of family, church, and community 
life.l. 
In the characteristic of participation the individual feels 
that he himself is a part of all of the things that are going 
on around him. He feels that he is an integral part of society, 
but beyond this he also tries to do his part in support of good 
and against evil. The things that happen in one part of society 
affect all parts. The participator votes intelligently, speaks 
up on important issues, and puts forth effort towards the things 
lstanley Johnson and William M. Alexander, Citizenship 
(Boston, New York; Ginn and Company, 1944) pp. 5-23. 
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that must be done to make an effective and efficient society. 
Education for information is perhaps one of the most 
difficult tasks to attempt to teach. One of the imperative needs 
of youth, rational thought, points to the necessity for inform-
ation. Youth need to grow in their ability to think rationally 
and make intelligent decisions based on facts which they them-
selves must be responsible for obtaining. Two of the difficulties 
in teaching this are that many of today's youth seem not to have 
the technique to listen and judge intelligently nor the desire 
to deal with problems independently of feelings and prejudices. 
The informed citizen makes it a point to know what is going 
on around him. He knows what makes his community run, and he 
also knows who is running it. Prior to elections he makes it 
his particular duty to understand the issues involved and to know 
how any choice he makes will affect him and the rest of society 
as well. Perhaps, most of all, the advice and desires of other 
people and pressure groups should be carefully weighed before 
one seriously considers as factual any propaganda passed on to 
the uninformed. 
Relision in citizenship does not refer to any particular 
sect or to a Divine Being of any particular name. Religion is 
the relationship existing between a man and a higher power of 
some kind that places particular emphasis on selected ethical 
values, morals, and ideals. In order to make clear decisions, 
citizens meed something to provide emotional stability in 
difficult situations. The adolescent definitely needs stability 
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in his life and religion can be the stabilizing agent. 
The function of religion with the adolescent should be to 
change his mode of living. When the adolescent is conscious 
of his religion, it reminds him of the tenets that place prior-
ity on certain moral convictions in his life. Religion should 
teach love, forgiveness, and freedom. An adolescent has the 
opportunity to choose in his life between the good and the bad, 
the honest and dishonest. It is hoped that with sufficient 
religious teachings, the correct choice in matters of morality 
will come easy. An actively practiced religion would give a 
person a life, open for inspection by his God, as well as by 
the mortal beings who make up his environment. 
For people who are born somewhat selfish in nature, the 
learning of respect may come very slowly. Learning respect is 
not simple, for it involves not only the common idea that we 
ought to respect others as we would like to be respected, but 
also the uncommon that we ought to respect ourselves, our en-
vironment, our abilities and all situations which make up life's 
processes. Good citizens can respect other people and their 
differences without condoning them. 
Adolescents must be taught to respect the differences in 
race, religion, attitudes, and socio-economic status of the 
people in their own community as well as in the rest of the 
world. They must learn to respect the country's constitution 
and its democracy. They must respect their family, their 
religion, their schools, and, most of all, the attitudes held 
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by those people who make up the rest of the world, for he must 
work with them to make it a better place to live. Inculcating 
respect takes much training, emphasizing of the good and re-
spectable aspects of other people and events and not of the bad 
and the wrong in mankind. 
The friendly citizen is much more than the person who 
speaks when spoken to or who goes out of his way to say "hello" 
or who makes welcome those who may be in unfamiliar surround-
ings. Although this is the aspect of being friendly that we 
generally think about, it is only a small part of the meaning 
behind the word friendliness. An aspect of friendliness which 
is probably much ignored is that of being amiable. Being ami-
able is much like being friendly but it goes a step farther to 
being obliging. This stresses the readiness to be helpful and 
to assist others, so that the action will induce a feeling of 
friendliness in the other person towards you. This action of 
inducing feelings into other people so that they will have feel-
ings of friendliness towards you is not a selfish action at all. 
It aids the other person to rise to heights and accomplish tasks 
that he would never have been capable of had he not had a word 
of encouragement from someone else. This can raise the person's 
potential for accomplishment, and in so doing it is making for 
society another more responsible citizen. If an individual does 
not intend to build amiable relations with other people and 
perhaps most of all with the people representing him in govern-
ment, then he probably has no reasonable claim to doing his part 
• 
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towards developing citizenship. 
As individuals move from the sheltered life of early and late 
childhood into a period of relatively unstable attitudes and 
emotions, an attitude of neighborliness is difficult to instill 
into the life of the adolescent. The adolescent is so busy try-
ing to accomplish his developmental tasks and to satisfy his 
imperative needs, which are for the most part concerned with the 
"self", that he gives little thought to the other people around 
him. 
Nearly all adults are made quite aware that neighborliness 
is imperative to the leading of a satisfactory life. Being 
neighborly is closely related to the moral characters which a 
person should have in regard to relations with his fellow men. 
Being neighborly constitutes honest dealings with fellow men and 
treating others in a respectful manner although you may not feel 
that you are deriving anything personal from the actions. Th.is 
also constitutes a feeling that you are sharing this earth and 
its facilities with the rest of the population and that you 
should leave these facilities for the rest of the world to en-
joy as you yourself have. In order to practice neighborliness 
a person must learn the process of self-discipline that will 
show that he does respect the rights and privileges of others, 
for from practicing this he is upholding the principles of jus-
tice and freedom. 
Service, another function of citizenship, is not so easily 
made an integral part of the adolescent's life. As in many of 
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the other aims of citizenship, this one calls on the unselfish 
nature of the individual in order to correctly render the act. 
In rendering service, a person thinks not in terms of what the 
rest of society is going to do for him, but what he is going to 
do to aid society in its endeavors to make the community a better 
place to live. This involves hard work and unselfish devotion 
in areas where the person may not be particularly qualified or 
interested, but he undertakes the responsibility with the attitude 
that this job, however large or small and insignificant, is one 
of the tasks that must be done. Acts of service go above and be-
yond doing the necessary and the just enough to get by. 
One of the things that makes the necessity of service diff-
icult to impress in adolescents is the simple fact that all be-
havior is learned. The majority of our adults might ask them-
selves just what behavior it is that adolescents learn from the 
behavior of adults. The adults that most adolescents come into 
contact with in their everyday activities are probably not the 
service prone individuals. Many of the clubs and individuals 
that claim the service policy might be questioned as to just who 
it is that the service is meant for? In many of these cases the 
service is for the benefit of small cliques who probably were 
not in dire need of the service to start with, or the service is 
rendered with selfish motives in mind. The teaching of render-
ing services can be very difficult because of a lack of a source 
of individuals qualified to direct adolescents in the proper 
attitudes that are required to render services. However, this 
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does not mean that the tasks should go lax, but rather that the 
means may be mo·re of a "doing as I say, and not as I do" process; 
or perhaps the adults might change their own behavior which is 
to be copied by adolescents. 
Teaching of conservation is more than the "Smokey the Beartt 
routine of keeping things neat and clean, preserving our forests, 
and saving our natural resources. The first thing that the 
adolescent must learn about conservation is a self discipline 
towards protecting the freedoms that the people before us worked 
to preserve. Surveys show that adolescents have an ardent de-
votion to liberty. The job of conserving these liberties is a 
big and unselfish one. It involves, in part, encouraging and 
searching for the properly qualified person to represent the 
rest of the people in legislating the necessary laws to conserve 
our manpower and our freedoms. 
Some sources say that there is an apparent apathy on the 
part of our youth. Adolescents, in their constructive years, 
need to participate in student government and in planning act-
ivities so that the habit of participation in government might 
carry over into the adult years, for without participation in 
government, conservation of public and personal resources can 
not come about. 
At some time or another every person who is going to be 
self supporting is going to come to the point where he must 
commit himself to preparing for an occupation, seeking a job 
or rejecting jobs. When this time comes, the work a person is 
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looking for should be some type of productive work for several 
reasons. The choice of a job can determine a person's success 
or failure, whether he will enjoy or dislike his work and 
whether he will be employed or unemployed. A person has many 
things to consider in picking a job in order to become an ef-
f ec ti ve citizen, and above all of these he should consider 
whether or not he has the necessary abilities needed to offer 
his potential employer in return for a job. 
The imperative needs of the adolescent and the develop-
mental tasks of the adolescent both point out that an essential 
element of maturing is finding and preparing for a productive 
occupation. The adolescent's worth as an individual and as a 
citizen is quite dependent upon the occupation he chooses. To 
be a responsible citizen he should contribute to the welfare 
of the community. The type of job a citizen chooses will de-
termine whether or not he will participate in the other aspects 
of effective citizenship. This is not something that can be 
left to blind luck for the adolescent because it is too much 
of an integral part of society. The school, home, and whatever 
other agencies are working for the welfare of the adolescent 
have quite a job ahead of them in helping the adolescent pre-
pare himself for a constructive vocation. 
The last aim towards developing citizenship is that or 
appreciating the values of the family, church and community life 
enough to preserve a close knit relationship with them. The 
adolescent must be taught to appreciate these values as they 
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directly affect all the attitudes and interests that adolescents 
are going to be forming in their early years. Probably the 
church and the school share a responsibility to the adolescent 
to teach him to appreciate and tolerate the influence of the 
home and community, as the home probably can not effectively 
teach values about itself. This family appreciation or in-
appreciation, whichever the case may be, will definitely carry 
over into the adolescent's own life when he matures, both in 
his actions in his own family and outside his family life. 
Many of our citizens could be referred to as parasites, for 
they are enjoying all the benefits of citizenship without doing 
anything to earn these benefits. Every responsible citizen has 
a duty to do his share and to uphold the standards of his society 
whether he has taken a formal oath of allegiance, as the natural-
ized citizen does, or not. All citizens share this responsi-
bility for effective government and the preservation and improve-
ment of living. 
We should wish to make desirable impressions on others not 
only for our own good but also for another equally important 
reason. An individual represents not only himself but likewise 
all organizations to which he belongs. His actions reflect 
credit or discredit upon his school, his home, his church, his 
friends, his fellow workers, and even his country as he is a 
representative of many groups. 
CHAPTER III 
THE QUESTIONNAIRE'S IMPLICATIONS TOWARDS 
THE AIMS OF CITIZENSHIP 
The questions on the questionnaire were based upon the ten 
aspects of citizenship which were listed in the first part of 
this paper. For example, some questions were worded so that their 
answers might suggest whether or not the student practiced 
efficient participation towards citizenship; other questions 
might suggest whether or not the student practiced the service 
aspect of citizenship, and so on through the rest of the 
questions. 
The various questions were arranged under their respective 
aim of citizenship in order to see if any conclusions can be 
drawn about the citizenship practiced by the students at East 
Richland High School. 
PARTICIPATION 
Quest. # Question Responses 
l. Do you feel that this is your school 
and community? 
20. If you saw someone doing something you 
knew was wrong, would you go out of your 
way to correct it or to report it to the 
proper authorities? 
Yes 
297 
80 
No S 1 times 
34 39 
73 215 
-13-
Quest. # Question Responses 
Yes No s•times 
23. Do you vote or voice opinions on si tua-
tions when you have a chance? 209 42 114 
38. Do you speak up in class during teacher-
led discussions? 114 70 180 
In the characteristic of ;eartici;ea tion, a "yes" answer on 
all questions represented the desirable answer. Forty-seven per 
cent of the pupils indicated the desirable response. Fifteen 
per cent claimed that they did not participate. Thirty-seven 
per cent of the students felt that they participated only some-
times. 
From the results of the individual questions, one might 
assume that the students do not always vote when they should even 
though they feel as if they are an integral part of their com-
munity. Most of the students seem to be reluctant to go out of 
their way to speak out against evil in favor of good, and an 
attitude of "If it doesn't directly affect me, why bother?" is 
probably prevalent. They may speak up if called upon directly, 
or if answering will not directly affect them, they may refrain 
from speaking or acting. 
INFORMATION 
Quest. # Qµestion 
8. Do you look for and try to recognize 
the strong points as well as the weak 
spots in our school and community? 
13. Do you expect difficulties and dis-
appointments in the things you try 
to do? 
Responses 
Yes No S'times 
231 62 61 
274 18 67 
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Q.ues t. # Question Responses 
Yes No St times 
14. Are you conscious of the events and 
activities that are being planned by 
the student body? 
22. When you are getting ready to vote or 
react to a situation, do you search for 
pertinent facts pertaining to the situ-
215 74 81 
ations? 193 48 116 
30. Are you concerned over problems which 
do not seem to directly a.i'fect you? 145 58 162 
37. Do you listen and consider as helpful 
for yourself things said and done by 
people proven older and wiser than 
yourself? 218 14 137 
On information the "yes" response on all questions represented 
the desired answer. Fifty-eight per cent of the pupils indicated 
the desirable response. Twelve per cent of the pupils thought 
that they were not informed. Twenty-eight per cent thought that 
they were only informed sometimes. 
Even though it would seem that over half of the students are 
well informed citizens, the fact that as many as a sixth of them 
do not look for pertinent facts about their society or are not 
particularly concerned over facts that do not directly affect 
them is alarming. This is the group that many times make the 
majority necessary for passing unwanted bills or not allowing 
to be passed laws for the good of the land. They are the seg-
ment of society which by not having the proper information allow 
groups to organize and rule in an undemocratic manner. These 
are the people whom pressure groups aim their propaganda and 
slanted views towards, for they recognize that this segment of 
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the population will not carefully weigh the pros and cons before 
making decisions. 
RELIGION 
Q.uest. # Question Responses 
Yes No S'times 
6. Is it all right to cheat on a test but 
not to cheat my best friend? 8 348 14 
7. Is it all right to lie to my teachers 
but not to my friends? 5 355 10 
15. Are the things that you are doing decent 
enough to stand a blast of publicity? 215 60 87 
16. Is Christian morality a thing for past 
generations? 31 324 8 
17. Is picking up someone's pencil and keep-
ing it as bad as picking up and keeping 
their billfold and money? 265 95 19 
18. If "everybody•s doing it" then I ought 
to be allowed to do the same things? 38 196 130 
19. Do you consider yourself honest in all 
things you undertake? 115 138 114 
Regarding religion the "yes" response on questions 15, 17, 
and 19 and the "no" response on questions 6, 7, 16, and 18 re-
presented the desired religious attitude in our society. Seventy 
per cent of the pupils indicated the desirable response. Fourteen 
per cent did not show the religious attitudes expected by society. 
Fifteen per cent follow societies suggested attitudes only part 
of th. e time • 
The test results would seem to indicate that these students 
know they should not lie, they should not cheat and that Christian 
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morality could apply to our generation, but they will also admit 
that they themselves may not practice these things at all times. 
This is significant, for education should aim at teaching not 
only proper values but also appropriate desires and religious 
tenets. The students will not be actively practicing his re-
ligion until he has the desire to follow it, and this desire 
many do not have. 
RESPECT 
Quest. # Q,ues tion 
3. Do you emphasize the good aspects of 
the people you come in contact with? 
4. Do you pick out the wrong and bad things 
about a person for discussion? 
5. Do you pick out the strong and good points 
in talking about a person for discussion? 
43. Are you kind and considerate to others 
who may not be as fortunate as you? 
45. Do you give others the same courtesies 
as you do to members of your own crowd? 
Yes 
148 
22 
115 
226 
185 
Responses 
No s' times 
49 168 
135 199 
24 222 
12 126 
31 143 
In the characteristic of respect the 11 yes 11 response on ques-
tions 3, 5, 43, and 45 and the 11 no 11 response on question 4 re-
presented the desired response. Forty-one per cent indicated 
that they show respect. Seven per cent do not show respect. Forty-
eight per cent show respect only sometimes. 
These results verify what most parents suspect anyway and 
that is that kids don't respect anyone or anything. This is a 
little too general, for many students do try to respect them-
selves, and their environment. Indications are, however, that 
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students may be hyper-critical, and that many other people and 
the things that they do are probably not respected by many 
others. The results are probably what would be expected of a 
group of high school students, but they are not necessarily de-
sirable. This then gives educators the opportunity to try to 
teach respect, for if students had respect, many of the other 
aims of citizenship would come easier. 
FRIENDLINESS 
Quest. # Question Responses 
Yes No S ' times 
11. Do you encourage capable people who are 
embarking upon a new opportunity of 
some sort and not discourage or "make 
fun" of their attempt? 
24. Do you commend or praise the people 
who represent you in school actions 
when they have served you, whether it 
be directly or indirectly? 
28. Do you encourage others to work and 
vote for the candidate they think is 
right in elections? 
33. Are your actions honorable and in the 
best interest of all and not necessarily 
selfish in nature? 
217 
189 
193 
112 
72 81 
41 136 
91 81 
44 205 
In the characteristic of friendliness, a 11 yes 11 answer on all 
questions represented the desirable answer. Forty-eight per cent 
indicated the desirable answer. Seventeen per cent claimed gen-
erally not to be friendly. Thirty-four per cent claimed to be 
friendly part of the time. 
Most students are friendly to the point that they speak or 
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acknowledge greetings, but, as stated earlier in the paper, this 
is not the only aspect or friendliness. It seems that many or 
the students do encourage others in things that they might attempt 
to accomplish. Many or the rest also commend, encourage, and 
praise others around them who are doing the work to keep society 
as the majority so desire. Although it would be desirable for 
the rest of these students to help build amiable relations, the 
schools might feel as if they have accomplished something if they 
can at least encourage this group not to tear down the accomplish-
ments of others but to try to act unselfishly. 
NEIGHBORLINESS 
Quest. # Question 
10. Is it good business and smart to "put 
one over" on someone in a deal of 
some kind? 
21. Do you go about the things you do with 
a deep and religious conviction that you 
are acting in the best interest for all 
cone erned? 
41. When eating in the school cafeteria do 
you attempt to leave the place in as 
good or better order when you leave as 
it was when you arrived? 
50. During an assembly program that is not 
of particular interest to you, do you 
give the impression of attentiveness 
and try to be tolerant? 
Responses 
Yes No S' times 
23 284 53 
118 69 174 
285 28 49 
171 65 128 
With the attitude of neighborliness, the "no" response on 
question 10, and the "yes" response on questions 21, 41, and 50 
represented the desired response. Fifty-seven per cent indicated 
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the desired response. Eleven per cent claimed not to practice 
neighborliness. Thirty-two per cent claimed to practice neigh-
borliness only part of the time. 
The questionnaire seems to verify the earlier statement that 
the adolescent is so involved with attempting to develop the self 
that he does not take time out to develop neighborliness. While 
many seem to appreciate neatness and honest dealings with their 
fellow men, those who do not share this view of desired citizen-
ship leave work for the rest of society. One of the questions 
seems to indicate that a majority of our students are not toler-
ant towards their neighbors and their neighbor•s wishes. 
These non-neighborly actions can be noted by watching for 
a while many groups of students or, as far as this goes, their 
parents as well. It is one of the more annoying aspects of 
citizenship which most adults notice among young people. Adults 
seem to criticise this aspect of citizenship which many of our 
young people seem to lack, but they could do well to attempt to 
teach by example the unselfishness needed to share the world's 
facilities. 
SERVICE 
Quest. # Question 
2. Are you so concerned with your own self 
that you dodge responsibilities in which 
you could work for the benefit for other 
people? 
Responses 
Yes No S•times 
21 157 186 
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~uest. # Q.ues tion 
9. Do you think in terms of what you owe 
your school and not what your school 
and teachers owe you? 
12. Are you looking for the easy way out 
and the path of least resistance in 
choosing tasks to attempt? 
25. Do you work and do things extra to 
maintain your privilage as a member 
of this student body? 
29. Do you off er your services for 
essential duties which must be per-
formed by someone, even if they are 
Responses 
Yes No S' times 
131 90 137 
79 156 129 
116 98 146 
not the most glamorous jobs? 121 44 202 
32. Do you sit on the side-lines and assume 
an attitude of "let George do it if he 
will" without you getting involved? 48 142 170 
34. Do I label those students who work with 
teachers or bT. themselves for "betterment 
of the school' as "squares, teachers pets" 
or the such? 41 228 96 
In the citizenship function, service, a ''yes 11 response on 
questions 9, 25, and 29 and a "no" response on questions 2, 12, 
32, and 34 represented the desired response. Thirty-seven per 
cent indicated the desired response. Seventeen per cent indicated 
that they did not perform services. Forty-four per cent claimed 
that they performed services only part of the time. 
The responses to the service aspect of citizenship is much 
as would be expected but not necessarily desired. These students, 
for the most part, are service prone and will work for the better-
ment of the rest of society at least part of the time. There 
seems always to be the few who will let someone else do all the 
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work, who believe the rest of society owe them something, who 
won't help out in the tasks which must be done by someone, and 
who will go to any length to denounce those who do. 
The educator has the role not only to encourage those who 
do render service for the rest of society but also to attempt 
to ease the contempt of those who will not help. It is the 
latter group whom we must concentrate on, for they can stifle 
the interests of the most service conscious individuals. 
CONSERVATION 
~uest. # Question Responses 
Yes No S•times 
26. Do you make it a point for the people 
who are representing you in decision 
making know of your wants and wishes? 
27. Do you encourage the best candidates to 
represent you in school affairs? 
35. If you had forgotten a tree branch for 
a biology assignment and had the opp-
ortunity to take a branch from a tree 
on the school yard, church yard, or 
along the walk to school and no one 
saw you, would you break a twig off? 
36. If asked, would you do something to 
help support a movement to help con-
serve or save some of the nations 
dwindling resources to keep them from 
becoming extinct so future generations 
could have them? 
39. If you were about to chew a fresh stick 
of gum and there was no wastepaper re-
ceptacle around, would you drop the 
paper on the floor or sidewalk? 
100 lW 148 
255 53 62 
213 104 50 
312 17 38 
97 112 153 
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Q.uest. # Q.ues tion Responses 
Yes No St times 
46. If you were visiting some of our forests, 
caves, or other places of national in-
terests, would you follow the rules of 
protecting and saving these things and 
not pickup souvenirs and the like when 
no one was apt to catch you? 281 37 
Regarding conservation, the 11yes 11 response on questions 
26, 27, 36, and 46 and the "no" response on questions 35 and 
42 
39 represented the desired response. Fifty-three per cent 
indicated that they do practice the conservation of our freedoms 
as well as our natural resources. Twenty-three per cent claimed 
not to practice conservation. Twenty-two per cent claimed to 
practice conservation only part of the time. 
A feeling of apathy does seem to exist on the part of many 
of these students when it comes to conserving our civil liberties 
as well as our public resources. Even though some have the self-
discipline required to conserve major issues, the seemingly in-
significant situations are ignored. Again, as in other aims of 
citizenship, the few who will not attempt to practice conser-
vation leave much to be done by those who will attempt to con• 
serve their public and personal resources. Even though they 
don 1 t realize it, many of the students who would like to do more 
to conserve our resources fail to work where it does the most 
good: by making desires known to the congressmen and those who 
are responsible for passing the governing laws. 
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PRODUCTIVE WORK 
Quest. # Question Responses 
Yes No S 1 times 
31. Is there a definite purpose to your life 
and are you concerned over more than 
the immediate future? 
47. If you were looking towards a life's 
occupation would you think in terms of 
the value of your job to society and 
not just if it suited you? 
48. In considering an occupation do you 
consider whether or not it will help 
to build your character? 
49. When looking for a job do you think 
in terms of what the job has to offer 
to you and not necessarily what you 
have to offer to the position? 
292 39 30 
191 126 48 
243 67 57 
181 95 91 
Regarding productive work, the "yes" response on questions 
31, 47, and 48 and the "non response on ques tHm 49 represented 
the desired response. Fifty-five per cent of the pupils in-
dicated the desired response. Sixteen per cent indicated that 
they were not thinking in terms of productive work. Sixteen 
per cent indicated that they had not given much thought to the 
productivity of their work. 
Very few of the students are not thinking about some kind 
of a job, and it would seem from the test results that they are 
thinking about responsible and productive occupations. If most 
students were asked about their primary aim of education, they 
would probably say that they wanted the education necessary 
for a good job. These students seem to verify the fact that 
most high school students want a useful, worthwhile, and 
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productive life's occupation. Therefore, the guidance counselor 
is generally going to have little trouble getting clients who 
want help in choosing an occupation. 
PRESERVATION OF FAMILY, CHURCH, AND COMMUNITY LIFE 
Quest. # Question Responses 
Yes No S•times 
40. Do you tend to ignore your family in 
your wants and wishes and generally not 
consult them and talk things over with 
them in decision making? 55 222 
42. Do the members of your family work to-
gether for the good of all? 238 30 
44. Are the members of your family inter-
ested in what you do? 272 27 
In the characteristic of preservation of family, church, 
and connnunitl life, the "yes" response on questions 42, and 44 
and the "no" response on question 40 represented the desired 
83 
92 
63 
response. Sixty-seven per cent indicated the desired response. 
Ten per cent indicated that they were ignoring close family 
relationships. Twenty-one per cent indicated that they some-
times do and sometimes do not try to preserve the unity of the 
family. 
Here is a touchy area for the counselor, and the surveyed 
students for the most part do not seem to have too many problems 
along this area. It is an area to be alert for, however, and 
those students who respond negatively can perhaps be aided by 
the counselor to be tolerant. The students should understand 
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how these values of the family and community should operate, 
and why they must be preserved in order for our society to 
survive. 
CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
Many factors probably altered the results so that the 
group of total responses is not an exact evaluation of the 
three hundred seventy pupils questioned nor an evaluation of 
the population of the entire school. 
Some of the students discussed the questionnaire after 
taking it. From their discussion it seemed that some of them 
answered in a manner which would indicate that they always act 
in the way they know they should or act in the manner society 
has prescribed that they should. Some seemed to answer intent-
ionally in ways contradictory to their actions. Some questions 
were not very well stated, making them hard to understand, and 
probably the results might not be indicative of the students 
actions. 
Different teachers who administered the questionnaires 
did so in different manners and with different methods which 
probably got varying results. 
However, as a person examines the individual questionnaires, 
he will note consistencies in the way most of the questions 
were answered. This perhaps indicates that most of the re-
sponses were made in a manner that most of the students believ-
ed were honest at the time, and in a manner in which they thought 
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they would act under the described circumstances. 
A final conclusion based on the results of the question-
naire would have to be that these students probably compare 
quite high with the adult population making up the citizenry 
of our town. Most of the students would probably help it asked, 
but will probably not "stick out their necks" when they find it 
unnecessary. About half of them consider themselves informed as 
to what is going on about them. Three-fourths of the students 
consider themselves as somewhat religious. The majority of the 
students will show respect, will be friendly, will be neighborly, 
and will render service to whom they so desire, but will prob-
ably do so only in the best interest to themselves. About half 
believe that they have the self-discipline necessary to practice 
conservation. A majority of those interviewed are thinking in 
terms of performing some type of productive work in the future. 
About ninety per cent of the homes represented by the question-
naire are attempting to do something to preserve the close re-
lationship of the family and home. 
RECOMMENDATIONS 
The results from the questionnaire indicate that so long as 
we have a population which leaves something to be desired towards 
making an efficient citizenry there is a job for the school and 
specifically for the guidance department. It is recommended 
that the guidance department use the questionnaire as another 
one of its adjustment scales as an aid in counseling. 
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Another suggestion is because of the personal and emotional 
nature of citizenship that the questionnaire could be used as 
a start of a counseling interview for an opening to get the 
client to start talking. 
In general a good guidance department combined with ef-
fective counseling can attempt to act as the unifying agent 
to bring all of the separate and varying aims of citizenship 
into being in the school. Efficient and effective counseling 
can try to help individuals face with realism their relation-
ship to the rest of society and their responsibilities towards 
preserving our present society through practicing the aims of 
citizenship. 
APPENDIX A 
Student Introduction to the ~uestionnaire 
The following list of questions is not a test or 
an examination. You will not be graded on the way you 
answer the questions, for your name is not to be put on 
the paper. The answers will constitute a self-analysis 
of the ways you think, the attitudes you hold toward 
certain activities, and your reactions to various sit-
uations. The results will be tabulated to see if there 
are any implications for things that might be done 
differently at our school. 
These questions all have to do with the character-
istics of good citizenship. First of all, realize that 
not all of us are perfect citizens and that most of us 
leave quite a bit to be desired when it comes to doing 
always what we should. Secondly, give each question 
ample thought before answering it. Thirdly, if you do 
not intend to be honest in your answers, give the paper 
back to your instructor and we will not waste your time 
any further. Lastly, it is hoped that in your going 
over this "self-analysis" you will gain some insight 
into what you might do to further your growth into eff-
ective citizenship. 
APPENDIX B 
The Questionnaire 
Put a check in the appropriate spot. 
l. Do you feel that this is 
and cormnuni ty:? 
~. Are ~uu so concerned "it~ your own 
s~lf that you dodge responsibilities 
.I.n cvh.~ch you could · .. ork for the 
benef:t far other people? 
3. Do /OU c:ii[.J!ias.:. ze the ~~O·.)Cf as pee ts of 
t't1'-~ ~~::C'..J~)le :rou C() .. ~·1c in C.'Jt1tact 1Jvith'{ 
4. Do ou pick out the ro and bad 
+-1. ~ 
'..I·-~ s 2bcut a person for discussion? 
b. Do yo~ pick out tne strong and good 
poL1ts .ln talking about a person for 
cllscussion"? 
6. ls it ~11 richt to cheat on a test 
but not to cheat my best friend? 
'I. Is .'... ~i :~ 11 1· lcLt to ll c to rn.y teachers 
but not to my frlon~s1 
8. un au look for and try to recognize 
G.t1e s Lrior1._:~.;~ p~)lnts as v~ell as tl1e vJeak 
s·pc;t~) ~rJ ot:;.r· sc.t1ool arAci cornr:iur1lt:f'i 
'iJ. Do JOc1 tiilntc in tcr;";'J.S of v:1iat you owe 
;~roi. ... c· ~;c:::o:::.l and not what your school 
nnd t 'cic;.;er·s o·,;;e y::.;u '? 
lu. Is lt gooC ousiness ~~d smart to 
lllJUt one over> 11 on s.Jm€OEC L1 a deal 
of s o.rucj ~rlnd ~l 
11. Do you encourage capable people who 
are embarking upon a new opportunity 
oi' :30 ... e so.et and not dlscourage or 
11 i,mke fun 11 of their at uo:;13)t'? 
l~. Are you 100kins for the easy way out 
and the ~JfJ.th of least .c ... es:.stance in 
choos! tasks to attempt? 
l~. Lo you expect dlfflcultles and dis-
a Y'. r, ··'i ~ v·i +-1·.' n .~: + .;:-; C°" t-' ·~, """· ...... U .. l..a.G ... , v .. ':I 
tci Jo~!' 
i~ t~e thincs you try 
14. Are you conscious of tue events and 
::c ti vi ties trwt are be1.nc; planned by 
t~e student body1 
NO S 0 LIE TI L1ES 
lb" Ar·e the things tha L y;'rn are doing 
decent enough to stand a blast of 
publici ty't 
160 Is Gnristlan :noralit;y a thing for 
past s;enel'f~ ti ons Y 
17. Is picking up someoneus pencil and 
keeping it as bad as picking up and 
keeping their blllfold and money? 
180 If "evor'yboctyi s doing :t t 11 then I 
ought to be allowed to do the same 
thinss '? 
19. Go you consiaer yourself honest in 
all thi s you under· take 'l 
20. If you saw someone doing something 
you knew was wrong~ would you go out 
of your Vi DJ to c or:eec t it or to report 
it to the proper authorltlesY 
21. Do you go about the things you do 
with a doep and religJ.ous conviction 
thn t you are ac ti. ng in the best 
interest for all concerned~ 
2::::" i1then you are get-;:ing reads to vote or 
react to a situation, ~o you search 
1'or· pe.ctinent f'ac ts pe2tainlng to the 
si tua c.1on'1 
23, Go you vote 01• voice opin~ons on 
sltu'.Lio:1s when y'.)u h;:,ve ti chance'? 
2'±o .Uo y,::; 1J 8')t:JL1end 02 pr&'Lse tt1e ;:;eople 
.vl~o r·er-~.c'escnt ;701.:i. l.n sc·-1001 actions 
when t~it? .v have s ervec yous whether 
:Lt te Clr~ectl~..r or~ inCi1·ectl-~r:? 
2b. Do you work and do things extra to 
naintain your prlvilage as a me~ber 
of this student body? 
86. Lo you ~ake it a point for the people 
who are representing you ln decision 
rnaki ne_; know of your vvan ts and wi_ shes '( 
27. uo you encourare the best candidates 
to reD:r·esent you in setwol affairs'? 
YES NO 
3L 
Do you encourage others to work and 
vote f'or the candidate they think is 
right in elections? 
Do you offer your services for 
essential duties which must be 
performed by someone 9 even if they 
are not the most glamorous jobs? 
Are you concerned over problems which 
do not seem to directly affect you? 
Is there a definite purpose to your 
life and are you concerned over more 
than the immediate future'? 
Do you sit on the side-lines and as-
sume an attitude of "let George do it 
if he ~d 11 11 without you getting 
involved? 
Are your actions honorable and in the 
best interest of all and not necessarily 
selfish in nature? 
Do I label those students who work 
with teachers or by themselves for 
inbetterment of the school" as 
11 squa1'eS 9 teachers pets 11 or the such'? 
If you had forgotten a tree branch 
for a biology assignment and had the 
opportun:ty to take a branch from a 
tree on the school yard 9 church yard 9 
or along the walk to school and no one 
saw youp would you break a twig off? 
If asked; would you do something to 
help support a movemen~ to help 
conserve or save some of the nations 
dw!n~l!~g resources to keep them 
frcm becoming extinct so future 
generat!ons could have them? 
Lo you listen and consider as help-
ful for yourself things said and done 
oy people proven older and wiser than 
you1•se lf? 
Do you speak up in class during 
teacher-led discussions? 
YES NO SOMETIMES 
390 If you were about to chew a fresh 
stick of gum and there was no waste-
paper receptacle around, would you 
drop the paper on the floor or 
sidewalk? 
40. Do you tend to ignore your family in 
your wants and wishes and generally 
not consult them and talk things over 
with them in decision making? 
41. ~hen eating in the school cafeteria 
do you attempt to leave the place in 
as good or better order when you leave 
as it was when you arrived? 
42. Do the nembers of your family work 
together for the good of all? 
43. Are you kind and considerate to 
others who may not be as fortunate 
as you? 
44. Are the members of your family 
interested in what you do? 
45. Do you give othe.rs the same courtes-
ies as you do to members of your 
own crowd'!? 
46. If you were vislting some of our 
forests, caves, or other places of 
national interests, would you follow 
the rules of protecting and saving 
these things and not pickup souvenirs 
and the like when no one was apt to 
ea tch you? 
47. If you were looking towards a life 1 s 
occupation would you think in terms 
of the value of your job to society 
and not just if it suited you? 
48. In considering an occupation do you 
consider whether or not it will help 
to build your character? 
49" •~hen looking for a job ct'o you think 
in terms of what the job has to offer 
to you and not necessarily what you 
have to offer to the position? 
bO. During an assembly program that is 
not of paticular interest to you, do 
you give the impression of attentive-
ness and try to be tolerant? 
YES NO SOMETIMES 
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